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• The negative impacts of school closure and learning loss

• How the Covid situation can help us re-imagine education

• Advice, principles and toolkits to help build blended learning solutions now & 

prepare for a post Covid educational world

• Practical examples on how to help learners catch up



(UNESCO/McKinsey) – July 2020

• With about 1.6 billion children affected by school closures around the world, remediating 

learning loss due to COVID-19 will be a major challenge 

• School closures shows that COVID-19 could result in students achieving only 70% of the 

learning gains in reading and 50% of the learning gains in mathematics (up to a full 
year behind in some grades) compared to a normal year. 

COVID-19 will exacerbate existing learning gaps both between students and between 

schools: 

• Gaps between students: students who face challenges will fall further behind, with families 

facing additional challenges 

• Gaps between schools: teachers in systems with very large class sizes will face challenges 

following up with students, and schools with weak IT systems may lose time setting up 
platforms. 

www.britishcouncil.org 3



The learning setback caused by school closures is predicted to have significant economic 

consequences 

• According to the World Bank, globally, a school shutdown of 5 months could generate learning losses 

that have a present value of US$10 trillion. 

The world could lose as much as 16% of the investments that governments make in this cohort of 

students’ basic education. 

Without drastic remedial action, the world could thus face a substantial setback to the goal of halving 

the percentage of learning poor — and be unable to meet the SDG4 goal by 2030
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The world must respond quickly and 
deliberately to mitigate impacts 

while seizing opportunities to make 
education more 
inclusive, effective and resilient than 
pre-COVID-19. 

Re-imagining Education so that it 
takes place in and outside school
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The paradigm of school as a fixed place 

where children must go at a fixed time 

should be extended so that the school 

can also go to the child anywhere, 

anytime – a school without walls.

Learning outside school and at home 

should be the norm rather than the 

exception.

www.britishcouncil.org 6



The significant investments in educational 

technology countries have made in the 

recent months to continue learning can be 

used as a launching pad for the new post-

COVID-19 world. 

The lessons that we are learning today can 

help us re-imagine education tomorrow
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Today

Tomorrow



https://pubdocs.worldbank.org/en/925611587160522864/KnoweldgePack-

COVID19-RemoteLearning-LowResource-EdTech.pdf

With focus on the least developed countries, EdTech principles, top tips
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https://pubdocs.worldbank.org/en/685691598013656403/WorldBank-EdTech-

Team-Knowledge-Pack-MobileDistance-HybridEducationSolutions-version2.pdf

Use cases, stats, evidence on effectiveness, case studies, how to 
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What do you want to do?

“Time is really tight and I want to prepare my students as much as I can but I can’t cover 

the whole curriculum in its current state. It’s simply too much for the time frame” (doing 

less)

“I’m very keen on teaching my students the whole curriculum because it’s really 

important and I’m worried if I skip something, this might affect their performance in the 

exam. Time is limited but students need to be up to he challenge” (doing same but 

faster)

“Now, I’ve noticed that my students still struggle with some parts in the curriculum I 

taught before the summer break. I’m worried if I just ignored that and continued to 

teach new parts, this just would add to the problem and they would struggle with both 

the old and the new content.” (doing again before doing new)
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Accelerated learning

Condensed curriculum

Remedial instruction

Learning outcome/competency

www.britishcouncil.org 13



What do I want to do?

Doing less                Doing same but faster        Doing again before doing new

Yes        No                Yes          No                      Yes           No
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Remedial: additional 

support with 

concurrent regular 

classes

Condensed: 

condensing 

curriculum for ss to 

learn content missed 

because of disruption

Accelerated: access 

to same content in 

accelerated time 

frame



A condensed curriculum supports learners’ acquisition of key knowledge and skills 

in a compressed time frame that may include discontinuous face-to-face 

instruction.

A condensed curriculum identifies and maps out the most important knowledge 

and skills that learners need so that they can achieve grade-level proficiency in a 

shortened time frame. 

To create a condensed curriculum, a standard curriculum is purposefully modified 

to focus on essential knowledge and skills
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A condensed curriculum does not teach all subject areas faster. Rather, it centres

teaching and learning activities on “priority outcomes”. 

Priority outcomes describe essential skills and knowledge that are transferrable 

across multiple subject areas: reading, writing, mathematics, critical thinking, and 

problem solving. 

Priority outcomes give learners the tools they need for future, self-directed 

learning
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There are two ways to establish a priority outcome: 

1. A priority outcome can be selected from the standard curriculum. The standard 

curriculum is reviewed. Existing learning outcomes that describe the 

application of essential skills and knowledge are identified as priority 

outcomes.

2. A priority outcome can be developed by synthesizing learning outcomes in the 

standard curriculum. There may be instances in which a priority outcome is not in 

the standard curriculum. In this case, a priority outcome can be developed by 

synthesizing existing learning outcomes. The resulting priority outcome describes 

the application of essential skills and knowledge.
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1. Use clear criteria to establish priority outcomes.

2. Determine a learning sequence that focuses instruction on the attainment of 

priority outcomes and includes revision of prerequisite knowledge and skills.

3. Develop a pacing guide that includes the suggested number of lessons for 

each part of the learning sequence

4. Build social-emotional learning activities that support the well-being of both 

teachers and learners into the condensed curriculum.

5. Create sample lesson plans that show inclusive and engaging instructional 

practises that can be used in different settings.
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Priority outcome: Using present perfect to talk about life 

experiences in a multi-cultural discussion

Learning outcomes 

from Grade 3

Use present perfect in 

question form to ask 

about people’s life 

experience

Use present perfect to 

engage in an oral 

discussion with people 

from different cultures 

Learning sequence:

Revise: PP in positive 

form

Teach: PP in question 

form

Revise: PP in negative 

form

Teach: PP with high 

level expressions 

Pacing guide:

1 lesson

1 lesson

1 lesson

2 lessons

Pre-requisite skills 

from Grade 2

Use present perfect in 

positive and negative 

form

www.britishcouncil.org 19



www.britishcouncil.org 20



www.britishcouncil.org 21



www.britishcouncil.org 22



Principle 1: The catch-up programme meets the holistic needs of learners whose 

education was disrupted for several months to approximately a year. 

Principle 2: The learning environment is physically and emotionally safe, and 

emergency prevention, preparedness, and response plans are in place. 

Principle 3: Instructional time, delivery modality, and examinations are adapted.

Principle 4: The catch-up programme effectively uses learner-centred pedagogy
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✓ The negative impacts of school closure and learning loss

✓ How the Covid situation can help us re-imagine education

✓ Advice, principles and toolkits to help build blended learning solutions now

✓ & prepare for a post Covid educational world

✓ Practical examples on how to help learners catch up



UNESCO/McKinsy: https://globaleducationcoalition.unesco.org/response-toolkit

World Bank: https://www.worldbank.org/en/topic/education/brief/joint-initiative-for-

continuous-accelerated-learning-in-response-to-covid-19

https://pubdocs.worldbank.org/en/925611587160522864/KnoweldgePack-COVID19-

RemoteLearning-LowResource-EdTech.pdf

https://pubdocs.worldbank.org/en/685691598013656403/WorldBank-EdTech-Team-

Knowledge-Pack-MobileDistance-HybridEducationSolutions-version2.pdf

INEE: https://inee.org/resources/covid-19-pathways-return-learning-guidance-

condensing-curriculum
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